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1. Introduction
During	the	past	30	years,	second	 language	teaching	and	methodology	has	seen	a	paradigm	shift.	
Once	popular	methodologies	such	as	Grammar-Translation,	Audio-Lingual	have	all	but	disappeared	
in	western	countries	and	been	 largely	replaced	with	Communicative	Language	Teaching	 (CLT)	
(Knight,	2006).	 	This	change	 in	methodology	marked	a	very	new	and	different	way	of	 thinking	
about	language	and	language	teaching.	However,	there	is	some	debate	to	whether	adopting	CLT	is	
a	good	choice,	or	even	appropriate,	in	some	learning	contexts.	
2. Purpose
This	paper	will	examine	 the	 feasibility	and	appropriateness	of	using	CLT	at	a	small,	privately	
owned	junior	college	in	rural	Japan.	This	junior	college	will	be	referred	to	in	this	paper	as	Junior	
College	X.	Deeming	the	appropriateness	or	 feasibility	of	any	 teaching	approach,	not	only	CLT,	
demands	that	many	factors	be	considered	when	making	decisions	about	teaching	methodology.	It	
will	be	shown	that	first	examining,	then	adapting	to	the	context	in	which	English	is	being	taught	is	
vital	to	success.	Cultural,	social,	and	affective	factors	are	all	essential	to	any	learning	environment.	
Furthermore,	 the	beliefs,	 goals	 and	expectations	 of	 the	 educational	 institution,	 teachers	 and	
students	all	play	a	crucial	role	in	the	learning	process.	Thus,	it	is	imperative	that	both	education	
providers/institution	and	educators/instructors	consider	all	of	these	factors	closely.	Only	then	can	
sound,	informed	choices	about	methodology	be	made.	
3. Communicative Language Teaching (CLT)
3.1 The rise of CLT
An	 important	 factor	 in	 the	shift	 to	CLT	was	do	 to	 the	nature	of	 language	use.	Centuries	ago,	
learning	a	foreign	language	often	served	different	purposes	than	today.		In	the	age	of	globalization	
the	need	to	communicate	across	cultures	and	 language	groups,	 in	real-time	has	been	of	greater	
importance	than	any	other	time	in	history	(Richards	&	Rogers,	2001).		Prior	to	CLT,	methodologies	
often	resulted	in	L2	learners	with	great	competence	in	knowledge	of	grammatical	rules,	form,	and	
written	translation.	However,	L2	learners	were	also	often	lacking	in	their	ability	to	communicate	
verbally	 in	 real	 time.	CLT	methodology	and	 theory	arrived	 from	a	real	need	 to	communicate	
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(Richards	&	Rogers,	 2001).	 CLT	 advocates	 see	 language	 as	 tool	 that	 allows	 individuals	 to	
communicate	ideas	to	others	rather	than	as	a	set	of	functions	and	rules	(Richards	&	Rogers,	2001).	
With	 this	change	arrived	a	very	different	L2	classroom	and	L2	 learning	experience.	Pedagogy,	
classroom	activities,	 syllabuses,	 and	 teaching	philosophies	all	began	 to	 transform	with	a	 focus	
on	discourse	rather	than	the	structural	components	of	 language.	Although	CLT	gained	a	strong	
foothold	in	the	west,	many	EFL	countries	continue	to	use	more	traditional	teaching	approaches	or	
have	been	slow	to	adopt	CLT	(Li,	1998).	
3.2  Defining	CLT?
CLT	can	be	viewed	as	an	“umbrella”	term	to	describe	a	model	 for	both	 language	 learning	and	
teaching	where	the	aim	for	 teachers	 is	 to	help	develop	communicative	competence	 in	students	
(Richards	&	Rogers	1986:	66).	Communicative	competence	refers	to	an	individual’s	ability	to	use	
language	in	a	flexible	manner	in	a	variety	of	real	time	and	real	world	situations	and	is	the	end	goal	
of	CLT(Brown,	2007).
	Under	 the	parasol	 lies	various	opinions	of	what	constitutes	CLT.	According	 to	Richards	and	
Rogers	 (1986:	155)	 it	must	be	noted	 that	“there	 is	no	single	 text	of	authority	on	CLT,	nor	any	
single	model	 that	 is	universally	accepted	as	authoritative”.	There	 is	however	much	agreement	
on	some	specific	principles	in	which	CLT	advocates	agree.		Richards	and	Rogers	(1986:	155)	state	
that	three	vital	elements	that	underlie	both	what	should	happen	in	the	classroom	and	the	theory	of	
how	language	is	learned	are	the	“communicative	principle”,	“task	principle”	and	“meaningfulness	
principle”.	 	 	 In	effect,	underlying	CLT	is	 the	assumption	that	 language	 is	best	 learned	through	
the	attempt	to	communicate	real	ideas	and	opinions	in	situations	that	are	as	authentic	as	possible	
and	that	are	meaningful	to	the	student	(Richards	&	Rogers,	1986).		Commonly	held	CLT	ideology	
include	“a	focus	on	meaning,	a	 focus	on	communicative	functions,	 the	use	of	authentic	materials,	
learner-centered	perspectives,	an	emphasis	on	the	needs	and	 interests	of	 the	 learner,	 the	use	of	
group	and	pair	activities,	and	the	importance	of	a	secure,	nonthreatening	atmosphere”	(Sauvingnon,	
1983;	Li,	1998	cited	in	Komiya	Samimy	&	Kobayashi,	2005).		
3.3. Roles for teachers and students
CLT	also	marks	 fundamental	changes	 in	both	 teacher	and	student	roles	 from	more	 traditional	
methodologies	(Richards	&	Rogers,	1986).	Within	the	CLT	model,	classes	are	not	teacher-centered.	
According	to	Breen	and	Candlin	(1980	cited	in	Knight	2006:	158;	Richards	&	Rogers	2001:	167),	in	
the	CLT	student-centered	model,	teacher’s	roles	shift	to,	“needs	analyst,	counselor,	group	process	
manager”,	“facilitator	of	 the	communication	process,	participant	within	 the	 learning-teaching	
group	and	researcher-learner.”		On	the	other	hand,	the	role	of	the	student	also	undergoes	a	great	
metamorphosis.	In	a	student-centered	classroom,	the	student	must	become	far	less	dependent	on	
the	teacher	as	the	only	source	of	information	and	actively	participate	in	the	learning	environment	
(Breen	&	Candlin	1980	cited	 in	Knight	2006).	Student’s	roles	shifts	 from	 learning	directly	 from	
the	teacher	to	 learning	through	the	 interactions	they	have	with	the	teacher	and	other	students.	
Learning	under	CLT	 is	 largely	dependent	on	 the	classroom	community	and	 the	 importance	of	
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cooperation	and	active	 involvement.	The	CLT	student	becomes	a	“group	participator,	risk	taker,	
and	meaning	negotiator”	 (Richards	and	Rodgers	2001:	235).	 In	order	 for	meaningful	 learning	 to	
occur,	the	student	must	be	willing	to	take	a	more	autonomous	role	in	his/her	own	learning.	
Furthermore,	CLT	has	been	described	as	an	approach	because	 it	has	a	 strong	connection	 to	
Second	Language	acquisition	theory	 (Richards	&	Rogers,	2001).	 It	has	been	suggested	by	second	
language	researchers	that:
the	exposure	of	learners	to	language	at	the	point	of	need	and	in	meaningful	context	which	they	have	created		
for	themselves	in	trying	to	express	something	is	a	good	situation	for	acquisition	(Hedge	2000:	52).
4. Context
4.1 Japan and Junior College X 
The	crux	of	 this	paper	 is	 to	make	conclusions	about	the	appropriateness	of	using	CLT	within	a	
specific	teaching	context.	In	order	to	do	so,	it	is	of	great	importance	to	examine	the	given	context	
in	some	detail.		
Junior	College	X	 is	 located	 in	a	 rural	area	of	 Japan.	 Japan,	as	many	nations,	has	a	distinctive	
culture	and	 language.	For	the	purposes	of	 this	paper,	generalizations	to	Japan	will	be	made	and	
discussed.		A	broad	view	can	be	illuminating.	However,	it	will	also	be	seen	that	focus	on	the	local/
individual	level	will	bring	much	more	insight	into	the	main	inquiry	of	this	paper.
4.2 Junior College X: English conversation courses
Junior	College	X	a	small	English	and	Tourism	department.		The	English	program	at	Junior	College	
X	is	a	2	year	associate’s	degree	program.	Students	take	a	wide	variety	of	courses	during	their	two	
years.	Many	courses	are	compulsory	but	there	are	also	a	great	variety	of	elective	courses	available	
to	 students.	Most	 course	work	 is	 concentrated	 in	English	 language	acquisition	and	 language	
use.	However,	 some	courses	 focus	on	other	areas	such	as	study	skills,	 traditional	arts,	physical	
education,	preparing	for	the	work	force,	and	computer	skills	to	name	a	few.	Most	full-time	teachers	
are	Japanese	but	also	include	one	Burmese	and	one	Canadian.	
The	 focus	of	 this	paper	will	 further	narrow	by	 looking	 specifically	at	4	English	conversation	
courses	offered	one	part	of	 the	overall	curriculum	of	Junior	College	X.	A	major	overall	goal	of	
the	 Junior	College	X	English	 faculty	 is	 improving	 student	ability	and	confidence	 in	 speaking	
and	communicating	 in	English.	 In	pursuit	of	 this	goal,	 it	has	become	the	explicit	goal	of	English	
conversation	courses	to	 improve	student’s	communicative	competence	 (CC).	 	Students	studying	
English	and	Tourism	at	Junior	College	X	must	successfully	complete	3	of	4	English	conversation	
courses.	
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English	 conversation	 classes	 are	held	daily,	Monday	 through	Friday,	 and	are	 40	minutes	 in	
duration.	Each	of	 the	 four	courses	has	roughly	70	conversation	 lessons	per	semester.	Based	on	
placement	exam	scores,	students	are	streamed	into	groups	of	8	to	15	students.		
All	English	Conversation	courses	are	taught	by	native	speakers	of	English,	thus	allowing	students	
to	be	 taught	by	3	different	native	English	speaking	teachers	per	semester	or	up	to	6	different	
native	English	 speaking	 teachers	per	 scholastic	year.	Currently,	 there	 is	1	 full-time	Canadian	
instructor	and	3	part-time	American	 instructors	teaching	English	conversation	classes.	Teachers	
meet	once	a	week	to	discuss	student	progress,	teaching	strategies,	and	other	teaching	topics.	EFL	
teaching	experience	ranges	from	6	months	to	14	years.				
The	majority	of	 the	85	Japanese	students	 in	 the	English	and	Tourism	Department	are	 female	
(2	males)	 and	are	aged	18-24.	 	The	majority	of	 Japanese	student	come	 from	the	 local	area	or	
surrounding	Prefectures.	
5. Challenges of Using CLT in Japan - At the Institutional or National Level
	Bax	(2003:	278),	a	major	opponent	of	using	CLT	in	Asia,		argues	passionately	that	CLT	has	“always	
neglected	one	key	aspect	of	language	teaching	–	namely	the	context	in	which	it	(language	learning)	
takes	place.”	Out	of	this	argument	arrives	the	term	cultural	appropriacy	which,	in	this	case,		refers	
to	the	extent	it	is	appropriate	to	use	a	western	teaching	approach,	such	as	CLT,	in	other	cultural	
areas	(Hedge	2000:	69).		It	will	be	seen	that	contextual	needs	and	cultural	appropriacy	do	pose	valid	
arguments	against	blindly	adopting	western	educational	values	in	a	country	such	as	Japan.		These	
will	be	examined	within	the	context	of	both	Japan	as	a	whole	and,	much	more	narrowly,	Junior	
College	X	English	conversation	courses.
Komiya	Samimy&	Kobayashi	 (2004:	 245)	 outline	 that	 a	 few	major	hurdles	 in	 implementing	a	
CLT	approach	in	asian	countries	such	as	Japan	are	 in	relation	to	the	“sociocultural,	political	and	
educational	contexts”	that	exist	in	Japan.	In	the	context	of	Japan	as	a	whole,	four	commonly	stated	
hurdles	for	implementing	a	CLT	approach	are	the	lack	of	communicative	competence	of	Japanese	
English	teachers,	large	class	sizes,	the	entrance	examination	system	and	the	lack	of	proper	tools	to	
assess	communicative	competence	(Komiya	Samimy	&	Kobayashi,	2004;	Tanaka,	2009).		Firstly,	in	
Japan	most	English	instructors	are		nonnative	speakers	of	English	which	often	negatively	affects	
the	teacher’s	communicative	confidence	 (Komiya	Samimy	&	Kobayashi	2004:	252).	 	 In	essence,	
they	do	not	have	the	training,	experience	or	confidence	necessary	to	implement	the	CLT	approach	
into	 their	 classrooms	 (Komiya	Samimy	&	Kobayashi,	 2004).	 	Secondly,	 large	class	 sizes	make	
teaching	difficult	 in	any	context	but	 further	exacerbates	 the	difficulties	within	a	methodological	
approach	 such	 as	CLT	 that	 requires	much	meaningful	 teacher-student	 and	 student-student	
interaction.	 	Thirdly,	entrance	exams	rarely	test	communicative	competence	and	remain	 largely	
focused	on	more	traditional	teaching	models(Komiya	Samimy	&	Kobayashi,	2004)	which	may	result	
in	pressure	on	junior	high	and	high	school	teachers	to	avoid	using	CLT	in	their	classes	and	“teach	
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to	the	test”.	(Taguchi	&	Naganuma,	2006).	Closely	related,	the	lack	of	assessment	and	evaluation	
tools	for	communicative	competence	available	to	teachers	and	educational	institutions.	Evaluation	
retains	a	powerful	force	on	shaping	educational	systems.	Until	 fair,	unbiased	tools	are	created	to	
efficiently	test	CC,	traditional	pen	and	paper	tests	will	continue	to	be	used	and	taught	to	(Taguchi	
&	Naganuma,	2006).		
	Junior	College	X	Conservation	Courses	are	a	prime	example	that	not	all	teaching	environments	
within	 the	overall	 Japanese	context	are	 the	same.	 	Case	 in	point,	 Junior	College	X	has	strived	
to	hire	 trained,	 experienced	English	L1	 instructors	 of	 to	 teach	English	 conversation	 classes.	
Furthermore,	 conversation	 class-sizes	 are	 capped	and	 range	 from	8	 to	 15	 students.	Next,	 as	
students	are	already	 in	a	post-secondary	program	with	very	 few	students	moving	on	to	4	year	
universities,	 the	need	 to	pass	entrance	exams	 is	no	 longer	 the	 focus	of	 their	 studies.	 	Finally,	
Junior	College	X	has	created	and	utilizes	an	Oral	Communication	Evaluation	Tool	which	 is	used	
to	evaluate	students	communicative	ability.	 	Thus,	 it	can	be	seen	 that	with	 the	support	of	 the	
education	 institution,	 it	 is	possible	 to	proactively	address	some	of	 the	challenges	associated	with	
the	adoption	of	an	CLT	approach	in	Japan.	These	examples	further	demonstrate	the	need	for	each	
education	provider	and	each	teacher	to	assess	their	own	unique	teaching	environment.	In	effect,	it	
becomes	necessary	to	look	at	the	individual	and	local	context.
5.1 Challenges of using CLT – At the Individual or Local level
Each	culture	has	characteristics	 that	make	 it	unique	 from	others	 just	as	each	teaching	context,	
each	classroom	each	individual	is	unique.		
5.1.1 Culture of Learning
What	happens	 in	 the	classroom	 is	greatly	affected	by	attitudes	and	beliefs	about	 language	and	
language	 learning	embedded	 in	 the	socio-cultural	context.	According	to	LoCastro	 (1996	cited	 in	
Tanaka	2009:	110)	socio-cultural	attitudes	and	beliefs	about	language	and	learning	are	described	as	
the	“culture	of	learning.”		These	beliefs	and	attitudes	are	of	vital	importance	to	the	“success	of	a	
given	teaching	strategy	(Tanaka,	2009).	
Many	Japanese	students	will	have	had	very	little	direct	opportunity	to	communicate	with	native	
English	speakers.	Adjusting	 to	a	new	teacher	and	a	new	environment	can	be	 intimidating	and	
many	students	will	encounter	very	high	levels	of	anxiety,	excitement	or	both.	To	compound,	foreign	
EFL	teachers	who	adopt	a	CLT	approach	bring	with	 them	teaching	philosophies,	educational	
beliefs,	past	experiences	 into	 their	students’	world.	Japanese	students	who	are	unfamiliar	with	
student-centered	teaching	approaches	may	differ	greatly	in	their	beliefs	and	understanding	about	
the	roles	they	and	the	teacher	play	in	the	learning	environment.	
5.2 Culture of learning and CLT - Challenges for students and teachers
Various	studies	 (Coleman,	1996;	Shamim,	1996;	Tsui,	 1996	 	cited	 from	Tanaka	2009:	 112)	have	
“identified	and	examined	the	contradictions	and	difficulties	experienced	by	Asian	students	due	
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to	the	conflict	between	their	culture	of	 learning	and	that	of	CLT.”			Primarily,	students	may	be	
placed	at	odds	with	their	beliefs	about	the	nature	of	language	and	language	learning.	For	example,	
CLT	places	importance	on	process	and	meaning	over	content	and	form	which	may	be	at	odds	with	
the	beliefs	held	by	Japanese	students.	Furthermore,	a	fundamental	change	in	the	teacher-student	
relationship	and	a	new	set	of	roles	may	result	in	students	confused	or	unaware	of	how	to	proceed	
under	a	new	educational	approach.	Within	 the	context	of	CLT,	 the	 teacher	acts	as	 facilitator,	
organizer,	whereas	Japanese	students	may	be	more	comfortable	with	the	teacher	to	assume	the	
role	of	authoritative	expert.	 	CLT	envisions	 students	as	much	more	equal	participants	 in	 the	
learning	process	with	a	need	for	negotiation	of	roles	and	meaning	many.	Japanese	students	may	be	
more	accustomed	to	playing	a	far	more	passive	role	in	the	learning	process.	This	may	be	of	central	
importance,	since	in	CLT	learners	are	expected	to	be	actively	involved	in	the	fabric	of	the	learning	
environment	and	 learn	 through	 the	 interactions	 they	have	with	 the	 teacher	and	 their	peers	
(Richards	and	Rogers,	2001).	Active	participation	in	the	the	learning	process	such	as	pair	and	group	
work,	negotiation	of	meaning	all	provide	an	environment	 for	 language	 to	be	“acquired	 through	
communication”	(Howatt,	1984	cited	from	Tanaka	2009:	113).	This	makes	active	participation	vital	
to	the	success	of	the	lesson.	Thus,	students	experiencing	CLT	for	the	first	time	may	encounter	2	
major	hurdles.	First,	they	are	unaware	of	what	to	do	under	the	new	approach	or	they	are	unwilling	
to	adopt	new	roles.		Both	of	which	would	be	detrimental	to	their	learning	.		An	unwillingness	to	
adopt	new	roles	in	their	learning	may	be	due	in	part	to	the	“culture	of	conformity”	described	by	
Tanaka	(2009:	115).
5.3 Culture of Conformity
Japanese	people	tend	not	to	like	to	behave	differently	from	others,	and	tend	to	be	concerned	
about	or	influenced	by	how	others	behave	or	think	of	them.	(Tanaka	2009:	115).	
A	culture	of	conformity	brings	a	sociocultural	dynamic	with	far-reaching	consequences	that	may	
make	it	difficult	for	Japanese	students	to	be	successful	in	a	CLT	context.	As	described	by	Mao	(2004	
cited	in	Tanaka	2009:	114)	“Japanese	people	tend	to	be	more	aware	of	the	connections	they	have	as	
members	of	their	social	groups,	and	therefore,	they	tend	to	be	more	conscious	of	the	consequences	
of	their	actions	on	other	members	of	the	group”.	In	the	traditional	Japanese	classroom	individuality	
is	very	 frowned	upon	and	students	are	expected	 to	be	quiet	and	respectful	 of	peers	and	 the	
teacher	(Tanaka,	2009).	This	notion	is	captured	in	the	famous	Japanese	expression	“	the	nail	that	
sticks	out	will	be	hammered	down”(	Russo,	2003-05).”		This	raises	another	serious	concern	to	
the	use	of	CLT	in	Japan.	Will	students	who	are	openly	participating	be	seen	as	showing	off?	Are	
students	unable	or	unwilling	to	speak	with	flaws	for	 fear	of	 losing	social	acceptance	or	because	
of	 their	prior	experiences	studying	English?	 	 If	CLT	requires	risk-taking	through	negotiation	of	
meaning,	is	a	culture	of	conformity	suitable	for	this	language	learning	model?	Also,	if	individuality	
is	not	valued	 in	 the	Japanese	classroom,	does	 this	negatively	 impact	a	 student’s	ability	 to	be	
successful	in	the	CLT	classroom?	A	student	at	odds	with	their	strongly	held	beliefs	and	practices	
may	cause	as	a	type	of	situation	that	can	result	in	“passive	resistance	or	non-learning	on	the	part	
of	the	student”	(Ellis	1996:	214).
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It	can	clearly	be	seen	that	a	culture	of	learning	and	a	culture	of	conformity	can	undoubtedly	pose	
challenges	for	teachers	adopting	a	CLT	approach.	
6. Making CLT work in Junior College X conversation classes
It	has	been	seen	that	in	Japan,	at	both	the	National/Institutional	and	Local/Individual	level,	there	
are	clear	challenges	to	using	a	CLT	approach.		However,	it	is	my	contention	that	if	the	educational	
provider	(in	this	case,	Junior	College	X)	and	individual	teachers	believe	in	communicative	teaching,	
and	if	care	is	taken,	CLT	can	be	an	appropriate	approach	to	teaching	English.		
When	an	EFL	 instructor	brings	 teaching	beliefs	 into	 the	classroom	 it	 is	vital	 to	be	aware	 that	
language	teaching	and	 learning	a	process	greatly	affected	by	the	specific	socio-cultural	context.	
Students	in	various	cultures	and	contexts	cannot	be	expected	to	experience	language	learning	in	
the	same	manner.	 	EFL	teachers	 in	Japan	must	be	aware	that	blindly	and	rigidly	using	a	CLT	
approach	can	negatively	impact	the	classroom	learning	environment.	Although	CLT	appears	to	be	
at	odds	with	Japanese	culture	of	learning	and	culture	of	conformity	it	
does	not	necessarily	mean	that	the	inappropriateness	of	CLT	in	the	Japanese	culture	will	negate	the	theory	
itself	and	the	possibility	of	its	introduction	to	effective	us	in	English	classrooms	(Tanaka	2009:	116)	
Steps	can	be	taken	to	make	CLT	a	positive	and	truly	beneficial	 learning	situation	 for	Japanese	
students.	Li	(1998:	696	cited	in	Tanaka	2009:	116)	states	that	what	is	needed	to	reconcile	CLT	and	
socio-cultural	challenges	 is	 to	“adapt	rather	than	adopt	CLT	into	English	teaching”	to	meet	the	
needs	of	the	local	teaching	environment.	What	is	needed	is	a	cultural	re-orientation	(Tanaka,	1996).	
The	following	are	some	strategies	that	could	be	used	to	help	reconcile	the	socio-cultural	challenges	
of	using	CLT	in	Japan.
6.1 Support Student-Centeredness
As	most	Japanese	students	are	more	familiar	with	the	teacher	as	an	authoritative	figure,	it	may	be	
helpful	to	transition	to	student-centered	lessons	in	stages.		Gradually	allowing	students	to	become	
more	actively	involved	may	allow	them	to	adjust	to	their	new	roles	in	the	classroom.	Furthermore,	
teachers	should	make	desired	classroom	behaviors	explicit.		In	order	to	be	successful	under	a	new	
learning	model,	 students	must	 first	be	aware	of	what	 is	expected	of	 them	and	what	behaviors	
will	allow	them	to	be	successful.	This	can	can	be	done	in	various	manners	such	as	brainstorming	
activities,	“good	students	do:”	checklists	posted	 in	 the	classroom,	and/or	goal	setting	activities.	
Teachers	should	also	provide	positive	feedback	when	students	demonstrate	desired	CLT	learner	
behaviors	such	as	negotiation	of	meaning,	asking	questions,	etc.	
6.2 Create a safe and accepting learning atmosphere
In	all	 teaching	contexts,	 a	 student	who	 feels	 safe	 from	social	 ridicule	will	be	more	willing	 to	
take	the	social	risks	that	will	result	in	learning.		In	a	culture	of	conformity	such	as	Japan,	asking	
students	to	take	more	social	risks	only	compounds	the	need	for	students	to	feel	secure.	 	Armed	
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with	this	knowledge,	 teachers	should	actively	attempt	to	build	a	safe	 learning	atmosphere.	This	
can	also	be	done	 in	countless	manners.	The	benefits	of	 ice-breaker	or	 team-building	activities	
should	not	be	underestimated.		As	the	learning	facilitator,	it	is	extremely	important	for	the	teacher	
to	facilitate	more	student	successes	than	failures,	especially	in	the	early	part	of	the	course.		This	
will	help	build	self-confidence	and	self-esteem	both	of	which	will	undoubtably	aid	 in	adapting	to	
the	CLT	classroom.	Using	“English	only”	in	the	classroom	could	create	high	anxiety	 in	students	
and	be	harmful	to	learning.	Under	CLT,	Japanese	students	are	often	asked	to	assume	a	new	set	of	
roles.	By	also	limiting	their	use	of	their	L1	the	instructor	may	inadvertently	hamper	participation,	
self-esteem	and	motivation	(Oxford,	1999,	60).		Next,	as	the	group	is	of	great	importance	in	Japan,	
teachers	should	be	aware	of	 the	group	dynamics	of	 the	class	and	on	 its	 impact	on	 the	success	
of	a	 lesson.	Thus,	great	care	should	be	 taken	on	how	pairs	and	groups	are	 formed	 (Dorneyei	
&	Malderez,	1990).	 	All	of	 these	strategies	will	 certainly	help	 in	creating	a	 favorable	 learning	
atmosphere.
6.3 CLT as part of a well-balanced program
Institutions	who	 offer	English	 language	 programs	may	 choose	 to	 use	 a	CLT	 approach	 in	
coordination	with	 other	methodologies.	 Students	 are	 individuals	with	 a	whole	 spectrum	of	
learning	styles	and	 learning	needs.	 	 It	could	be	argued	that	a	program	that	utilizes	a	variety	or	
methodological	approaches	in	a	variety	of	courses	may	be	better	positioned	to	meet	student	needs	
and	preferences	of	their	students.	While	some	courses	may	focus	on	communicative	competence,	
others	could	focus	on	grammar	and	form.	
6.4 Motivation
In	an	EFL	learning	environment	there	 is	often	 little	opportunity	 for	students	to	communicate	 in	
their	L2	outside	of	 the	classroom.	Understandably,	 this	may	result	 in	difficulties	 in	maintaining	
motivation.	Students	may	not	 feel	an	urgent	need	 to	develop	 their	communicative	competence	
(Komiya	Samimy	&	Kobayashi,	2004).	Teachers	and	educational	providers	should	strive	to	create	
opportunities	 for	 authentic	 communication	outside	of	 the	classroom.	Study	abroad	programs,	
field-trips,	 attending	cultural	 events	 are	 some	ways	 to	provide	 students	with	 these	 types	of	
opportunities.	However,	these	types	of	activities	are	often	difficult	due	to	the	high	financial	costs	
involved.	With	some	ingenuity,	 it	 is	possible	to	set	up	email-activities	or	Skype	calls	with	schools	
and	 individuals	 from	around	 the	world	 for	a	 fraction	of	 the	cost.	 	Another	 important	way	 to	
improve	student	motivation	 is	 to	provide	students	with	choice.	Giving	students	choice	 in	which	
courses,	which	teachers	and	what	kind	of	activities	they	do	will	allow	students	to	choose	to	their	
individual	preferences	and	consequently	improve	motivation.	(Dorneyei	&	Malderez,	1990).
7. Conclusion
In	summary,	 the	use	of	CLT	 in	Japan	can	pose	some	valid	 stumbling	blocks	 to	 learning.	The	
social	and	cultural	aspects	of	 learning	a	new	 language	are	very	real	and	need	 to	be	carefully	
considered.		Each	classroom	is	unique.	Each	student	has	their	own	past	experiences	and	individual	
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learning	needs.	Each	course,	lesson,	and	task	should	be	tailored	to	meet	the	needs	of	the	students.	
Instructors	and	educational	 institutions	need	to	meet	these	needs	to	 the	best	of	 their	ability.	 In	
order	to	be	culturally	appropriate,	the	CLT	model	must	be	adapted	in	a	locally-specific,	manner	to	
meet	the	needs	of	the		students	it	serves.
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